Helen Tainsh

Problem Solving Curriculum Access in a Mainstream Classroom

150 word abstract

We know the challenges of enabling active participation and learning in mainstream classrooms for students with complex communication needs who have reading levels below their peers and use AAC for “spoken” and written communication.  Differences in their communication can make peer interaction difficult within the classroom. 

During this presentation we will use a case example to describe and discuss strategies that have been found useful to support participation in all curriculum areas with particular focus on literacy and technology. 

Shannon has severe cerebral palsy, spastic quadriplegia and complex communication needs. She attends her local primary school full time. 

Some factors thought to have contributed to this success include:

· Availability of therapists with expertise in technology and AAC

· The design and use of  PODD (Pragmatic Organization Dynamic Display) communication book and Dynavox

· Working across domains

· Consesus that all children can learn and that communication happens all the time

· Constant problem solving and modifications
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Shannon is an eight year old girl who has severe cerebral palsy and complex communication needs. Shannon has spastic quadriplegia and has difficulty using one body part at a time (associated reactions) e.g. as she reaches out to grasp a texta, her mouth opens and sometimes she uses her Asymmetrical Tonic Neck Reflex (ATNR) to move the body part, rather than isolating the body part she wants to move. These physical factors, including her physical positioning, all affect Shannon’s access to technology and the curriculum.

Shannon’s current AAC systems include a complex 2 page opening PODD (Pragmatic Organisation Dynamic Display) Communication Book that she accesses via coded eye gaze. Shannon has a Dynavox with a PODD page set on it. She accesses this with 2 switches via column row scanning, using two head switches.

Within the classroom environment, Shannon’s program covers the four blocks literacy framework. Shannon participates in guided reading, self-selected reading, writing and word study.

The guided reading block engages Shannon in reading for a purpose. She is exposed to a wide range of text types and is taught comprehension. Shannon is encouraged to engage in discussion prior to reading text to access relevant prior knowledge and make connections to real life.  The aim is not that Shannon learns the specific text but that she can develop language comprehension skills needed to read and understand text. She participates in specific activities following reading. Shannon may be read to, or may participate in echo reading, shared reading or partner reading. This is dependent upon text complexity. Shannon reads using her ‘inner voice, reading ‘in her head.’’ 

Within the framework of self-selected reading, Shannon can choose what she wants to read. This block is assisting to contribute to Shannons love of reading. Shannon is also able to access many readers online using two switch scanning and a crick USB switch interface.

Shannon is engaged in a daily writing without standards block. Currently, the topic is set for Shannon or brainstormed with her, using her AAC system. It may be related to class theme, activity or her journal entry. Shannon then writes with her tool being her PODD Communication Book or Dynavox. Shannon writes her own draft, edits this, then an adult assists her in revision. The nature of Shannons AAC systems allows for wide vocabulary access to complete each of these tasks. 
Shannon has recently commenced working in the working with words block. Shannon is learning high frequency words within a functional context. There is a word wall in her class room which is used as a teaching tool. Shannon is learning about decoding words, largely through making words. During this time Shannon is given some letters and is expected to make words from these. These skills will help Shannon continue to develop her reading skills as well as her spelling skills.

The presentation will illustrate how each of these activities has been problem solved within team and programmed to fit into the flow of the day.
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