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Short abstract - 150 Word 

Participation in everyday life situations is important for the overall development of the child. Children with complex communication needs (CCN) are at greater risk of participation restriction as communication is necessary for learning, developing inter-personal relationships, and to participate in home, school and community life.  This paper describes and compares the participation patterns of three groups of children aged 10-15 years: children with physical disabilities and CCN, children with physical disabilities without CCN, and children without disabilities.  It describes their communication and social networks (circles of communication partners, modes of expression, topics of conversation), activities involved in outside of school (diversity, intensity, social context, location, enjoyment), time use over four days (24 hour blocks) and school participation (inclusion, observed engagement, communication).  Implications for service delivery and future research directions will be presented. 
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Background

Participation in a variety of activities is important for language and communication development, and forming friendships and relationships (Brown & Gordon, 1987; King et al., 2003). Individuals who have complex communication needs (CCN) experience limited opportunities for communication and have reduced interactions. It is reasonable to suggest that this group would be at a significant risk of reduced health and well-being due to compromised involvement in life situations. The presentation will report on a comprehensive description of the participation patterns of children with physical disabilities and CCN and will compare it with the participation patterns of children with physical disabilities without CCN, and children without disabilities.  It will also examine the relationship between body function, activity patterns, personal and environmental factors and participation.
Method
A cross-sectional descriptive study design is used. Three groups of 14 participants aged 10-15 years: Group I consists of children with physical disability and CCN. Group II includes children with physical disability and no CCN, and Group III includes children without disabilities and data collection is currently ongoing with these two groups.
Participants are administered a range of surveys/questionnaires with their family at home and observed at school for a 4 hour period. The child’s teacher or school support officer is also interviewed about communication and social networks.

A number of self-report, observational and survey tools are administered to gain a multidimensional understanding of children’s participation: 
· Communication and social networks assessed using Social Networks (Blackstone & Hunt Berg, 2003)

· Activity participation measured using Children’s Assessment of Participation & Enjoyment (CAPE, King et al., 2004) 

· Time use measured with The Multimedia Activity Recall for Children & Adolescents (MARCA, Ridley, Olds & Hill, 2002)
· School participation observed using Adapted student’s engagement in activities at school – An observational measurement tool (Eriksson, 2005). 

· Level of self-determination assessed using Adapted American Institute of Research (AIR) Self-Determination Scale (Wolman, Campeau, DuBois, Mithaug, & Stolarski, 1994)

Results

Preliminary analysis shows that children with CCN are participating in a range of activities and enjoy their involvement. Group I and III participants were involved in an average of 25 and 26 separate activities (out of 55 CAPE activities) with majority of activities being recreational (e.g.,playing computer games) and social (e.g., listening to music) for Group I. Social Networks data from school highlighted additional number of partners in Circle 3 (acquaintances) as compared to home, thus highlighting the importance to obtain information from different contexts. Group III children had higher number of acquaintances (mean=75) compared to Group I children (mean=20).  At school, Group I children were mostly included in the classroom. During break times, they were in the yard with their classmates, however the interactions with peers were brief.  
Conclusion
The current results show that it is important to use a variety of tools to measure participation. The CAPE provides a direct measure of participation in leisure and recreation. The Social Networks and school observation data highlights the importance of ongoing training of partners with focus on peers. The presentation will focus on the participation profiles of three groups of children highlighting the role of communication in participation. It will also discuss the implications of these findings for practice.
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